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TEACHING STANDARDS 
Expectations 

 
The teaching in the school shall; 
 
• enable pupils to acquire new knowledge, increase understanding and develop their skills in 

the subjects taught; 
• encourage pupils to apply intellectual, physical or creative effort, to show interest in their 

work, and to think and learn for themselves. 
 

Teachers shall; 
 
• ensure that lessons are well planned, effective teaching methods and suitable activities are 

used and class time is managed wisely; 
• show a good understanding of the prior attainments, aptitudes and needs of the pupils and 

that the lessons are planned accordingly; 
• demonstrate a thorough knowledge and understanding of the subject matter being taught; 
• utilise classroom resources of an adequate quality, quantity and range effectively; 
• encourage pupils to behave responsibly. 
• preclude the promotion of partisan political views in the teaching of any subject in the 

school without critical comment and where materials are used which have been provided 
by an organisation promoting a political agenda they should be registered in our External 

Agencies and Visiting Speakers registers- Events Log and Assembly Register, and a copy 
kept for scrutiny. It is good practice where any materials are used, a variety of opinions 
are critically presented. It is to be noted that this statement includes views that promote a 

secular agenda. 
 

The school and the teachers shall  

 
• ensure a framework is in place to assess pupils’ work regularly and thoroughly and use 

information from such assessment to plan teaching so that pupils can progress. 
 
An annual written report of the progress of each registered child and the child’s attainment in the 
main subject areas taught will be provided by the school. 
 

Assessment 
 
Assessment will be based on a holistic view of a pupil’s development. It is based on the 
assumption that achievement can be subjective and can be influenced by emotional, social and 
physical constraints.  

 
The nurturing of the child is key, and the power of a Christian School is to anchor learning in the 

love of God and the love of one another, enabling the learner not only to reflect on what they are 
learning but also on the source of all learning.  
 
Christian education emphasises wisdom as the foundation of true knowledge. Everything we learn 
brings us closer to knowing ourselves, knowing God and acting with love. Consequently, any 
assessment regime must respect the need to nurture the pupil as a child of God, accepted and 

loved by the Father through the Son and Spirit. That is why each day we ask God to help us with 
our learning and enable us to be kind and serve one another. By knowing God, we are transformed 
and this brings meaning to progress.  
 
 
Key Concepts 
 

Key concepts are the skills, ideas and knowledge necessary to making progress with a subject. 
They are independent of content but necessary to the effective learning of that content. For 
example:  
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• in mathematics, being able to use a scale is necessary for graph work and measure;  

• in geography, understanding physical and human processes and how these inter-relate is 
important in the study of population,  development, physical disasters;  

• in English, forming a sentence is foundational to all aspects of writing;  

• in history, using primary sources informs all subject areas 
• in science, forming a hypothesis is a foundational concept in experimentation. 

 
Key concepts for each subject are few, clear and precise and their mastery provides evidence of 
progress. 

 
Lesson Planning  
 

Teachers decide a focus for each unit of work they plan. In addition, they plan how they will 
interleave the key concepts for the year in the different units and how they will assess them. 
 

Teachers plan how they will gather evidence that pupils have understood. This will include: 
• identifying what a piece of work will look like that demonstrates that a child has achieved 

what is expected  

• or setting a problem a child should be able to solve after completing a sequence of 
teaching. 
 

Teachers will model this. 
 
Teachers are free to devise their own way of gathering evidence to suit their subject and style of 
teaching. It is recommended that teachers use best practice as described in literature outlining the 

principles of Assessment for Learning (AfL). 
 
We are aiming to have a body of evidence of learning which is meaningful. We are looking for a 
holistic and meaningful assessment and records of evaluations against a variety of pieces of work. 
 

We do not want a unit of work to be constrained so that its only worth is to demonstrate progress. 
However, we do want learning to be designed in such a way as to stretch and challenge pupils so 

that they are both able to enjoy what they are studying and make progress. 
 
Pupils should be aware of the direction of progress they are making with respect to the 
expectations set by the teacher for their year group and how they need to proceed to make further 
progress. This should be communicated to parents through the weekly progress report on 
Schoolpod. 

 
A feature within teachers’ lesson planning is the provision of opportunities for enrichment and 
extension and the utilisation of a variety of learning contexts. Teachers should consider making 
provision for pupils to work in small groups, in paired learning situations or in independent study 
as appropriate. 
 
If it is possible, whilst maintaining a balance within the classroom, pupils may work with older 

pupils or within groups of similar ability mixed age pupils.  
 
Special Educational Needs 
 
Learners with non-standard educational needs will be supported as far as is practicable by making 
use of the resources within the school community in liaison with their parents to ensure that their 
needs are met.  

 
If necessary, an individual education plan (IEP) will be drawn up where additional provision is 
required, and resources located to meet need. These should be referenced in lesson planning. 
Where particular interventions have proved effective then they will be noted through Schoolpod on 
the Intervention slip and be available to all teachers to aid their planning.  
 

Cross Curricular Expectations 
 

It is the position of the school that literacy; reading, writing and speaking, are skills that are the 
responsibility of all teachers as are mathematical skills; arithmetic and data handling. Each lesson 
should take account of the literacy needs of the students and develop them. Marking of written 
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work needs to follow the school handwriting and spelling policy. Opportunities for reading 

aloud, reading for research and speaking should be included in most lessons. Development of key 
vocabulary and subject specific vocabulary is a priority in teaching with teachers drawing attention 
to cross curricular use of the same terminology and what it means in their subject as opposed to 

other subjects. 
 
Key points of evaluation 

 
The National Curriculum Programmes of Study describe what competence looks like in sufficiently 
generalised terms so as to apply to all pupils in EYFS, Year 1, in Year 2, in Years 3 and 4 and in 
Years 5 and 6, the end of Key Stage 3 and Key Stage 4. It outlines a hierarchy of knowledge and 
skills leading to competence. These are the National Curriculum age related expectations for EYFS, 

Y1, Y2, lower KS2, upper KS2, KS3 and KS4 – described as key points. 
 
Teachers show clearly their year group related expectations in curriculum documentation and plan 

a sequence of lessons to allow pupils to achieve these expectations. These documents are 
available to parents online. The summative descriptors listed below are used in pupil annual 
reports up to Y8 and termly reports in Y7 and Y8. They show the progress a child has made in 

achieving their year group related expectations. 
 
Schoolpod  
 
Termly progress reports and exam results are recorded here as are the annual Progress Tests in 
English and Maths and other external tests which offer further benchmarks of progress. 
 

Evaluating Overall Progress Using Summative Descriptors up to Y8 
 
We provide a general indicator of progress using the Summative Descriptors in the table:  
 
 

Progress Summative Descriptors Meaning 

Progressing 

below age 

related 

expectations  

• Emergent  Rudimentary… 

Beginning to… 

Entering… 

• Budding  Foundational…  

Able to… 

Becoming able to… 

Progressing 

according to 

age related 

expectations 

• Developing  Often… 

Securing… 

• Competent  Achieving what is 
expected… 

Without prompting or 

guidance whilst the 
unit is being 
studied… or robust 
learning… As a 
matter of course… 

Mastering.. 

Progress 

above age 

related 

expectations 

• Active  Exceeding 
expectations… 

Skilfully and with 
effect… 

Exceeding… 

• Versatile  

 

These summative descriptors are our means of communicating to parents the level of progress 
achieved up to that point. 
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Expected Outcomes 

 
It is an aim of our teaching that all pupils will become competent in applying what they have been 
taught (Mastery). They also need to be made aware of their progress and reflect on their 

development as learners. 
 
To move beyond competence there has to be a maturing in attitude or approach. It is good 
practice to communicate next steps with each pupil. 
 
 
Vizi Online Mark Book 

 
Teachers use the Vizi Online Mark Book to record achievement in ongoing tests, homeworks and 
classwork where a key concept has been assessed. In the Vizi Mark Book, key concepts are called 
‘topics’. 
 

Mapping Progress within a Unit of Work by the Teacher using the Vizi Online Mark book 

 
The National Curriculum (NC) describes a statutory programme of study with the expectation that 
at the end of each stage pupils will have mastery of what has been taught. The programme of 
study is taught to all pupils at each stage.  
 
The Vizi Mark Book uses grade descriptors (Emerging, Taught, Progressing, Secure, Mastering, 
Excceeding) for assessment outcomes in Y1 to Y8, and numerical grades 1 to 9 for Y9 and Y10. 

The table maps these against the predictor grades (called metrics) used by our Baseline tests. 
These in turn can be mapped against the target grades at GCSE indicated by these metrics. 
 
 

Vizi Mark Book Grades Baseline predictor Grades (Metrics) Target 

Y9 to Y10 Y1 to Y8 Descriptions SAS Stanines GCSE Predictors  

9 

Exceeding 

Very 
High 

Exceeding 

>126 Extremely High 

Level 7, 8 or 9 8 
Above 
Average 

119-
126 

Very High 

7 
112-
118 

High 

6 Mastering 

Average Expected 

104-
111 

Above Average 
Level 5, 6, 7 or 8 

5 Secure 
97-
103 

Average 

4 Progressing 88-96 Below Average Level 4, 5 or 6 

3 Taught 
Below 
average 

Emerging 

82-88 Low Level 3, 4 or 5 

2 
Emerging 

74-81 Very Low Level 2, 3 or 4 

1 
Very 
Low 

<74 Extremely Low 
Entry level 
(Level 1 or 2) 

 
 

The intention is that by the end of each unit of work, what has been taught is recorded and noted 
against each pupil with a Vizi Mark Book grade to indicate to what extent the pupil is able to 
achieve key concepts (topic) within the unit. In all areas of the curriculum and in many pieces of 
work, these Mark Book grades can be compared to external metrics such as CAT4 SAS scores 
(Standardised Age Scores). 

 
The evaluation of overall progress against school year related expectations is what is 

communicated to pupils and parents through Schoolpod in annual reports, using the summative 
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descriptors outlined above up to Y8 and GCSE levels from Year 9, so as to give a general 

indicator of achievement. It is intended that parents have access to Vizi Mark Book to enable them 
to see how these evaluations have been arrived at. 
 

Interpreting Outcomes in Vizi Mark Book 
‘Mastering’ recorded against all the topics in the Vizi Mark Book implies the summative descriptor 
‘competent’ in that subject for that year. 
 
It is understood that mastery of a subject area will not be shown in the testing of a unit of work 
but in the robust use of a key concept across many pieces of work over time. The testing of a unit 
of work or the marking of an activity serves to show us that pupils have understood what we have 

taught them, not that they have learned it. Tasks within units can highlight whether pupils have 
listened, understood and may reveal misconceptions.  
 
Progress can be measured across the year by interleaving key concepts in the content taught and 
assessing a pupil’s robust understanding of them.  

 

For any given topic (key concept) there should be evident progress in the Mark Book that a child is 
moving from having been taught that topic, to it being recalled, to being secure in recalling and 
using the concept to mastering its use in diverse contexts.  
 
The teacher will need to devise a series of short tests to include a set of graded questions, graded 
according to depth of learning. At the start of the year prior learning should be tested in the key 
concepts, assigned to that year, preferably with a multiple choice test. All pupils are challenged to 

make progress from this baseline; mastery is not terminal but the gateway to depth of study.  
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Terminology  
The table summarises the terminology being used by external test reports on Schoolpod compared to school summative descriptors. 
 

Baseline predictors Point evaluations in Schoolpod Target 

Description SAS Stanines Hamilton (Y1 to Y6) 
Headstart 
(Y1 to Y6) 

School Summative 
Descriptors to Y8 

GCSE Predictors from Y9 

Very High >126 Extremely High 

Exceeded Exceeding 

Versatile 

Level 7, 8 or 9 
Above Average 

119-126 Very High 
Active 

112-118 High 

Average 

104-111 Above Average Mastering Mastering 
Competent Level 5, 6, 7 or 8 

97-103 Average Proceeding to Mastery Secure 

88-96 Below Average Usually can do Progressing Developing Level 4, 5 or 6 

Below average 
82-88 Low 

Supported 
Developing Budding Level 3, 4 or 5 

74-81 Very Low Emerging Emergent Level 2, 3 or 4 

Very Low <74 Extremely Low Below +2yrs  Low Entry level (Level 1 or 2) 
 

Point evaluations 
 
Point evaluations are assessments made toward the end of each term by the teacher and through external tests. Each external test uses different 
descriptors detailed above. The table shows their equivalence to the school summative descriptors and GCSE predictors. 
 

Up to Y8, we only use the School Summative Descriptors in reporting to parents. After Y8 we use GCSE levels in reports to parents. 
 
The teacher has specified in their medium-term planning within the curriculum document what is to be taught up to each assessment point, and stated 
what key concepts the pupils need to have mastered in that year to show competence in the expectation of the whole Key Stage. 
 
If a pupil has not mastered previous assessment point key concept, then they are on their own journey and below target for their year. Teachers plan 

from this assessment to re-teach that key concept or provide resources to re-teach it while continuing to teach the next step in the curriculum. In this 

way the whole class is able to cover the material necessary. 
 
If the material for the year group depends on the previous material being mastered, then pupils will need individualised or graded activities that re-
present the previous material so that all pupils can build on their own success. Their class teaching should not only include the new key concepts, but 
previous key concepts. Pupil tasks should move each pupil on from where they are at. This constant interleaving of key concepts provides opportunity to 
revisit, diagnose misconceptions and deepen understanding. 
 

We use Schoolpod for our termly progress reports at KS3 and KS4 and annual assessment reports at KS1, KS2, KS3 and KS4 for parents.  
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Termly Progress Reports  
Schoolpod records Baseline targets from EYFS evaluations, Y2 teacher evaluations and from Year 4 
CAT4 tests. The taught stage evaluations and summative descriptors of progress for that year give 
an indicator of current progress. The termly progress reports up to Y8 tell pupils and parents the 
Baseline target, the current progress measure (summative descriptor) and how they are 
progressing towards or beyond the Baseline target.  
 
The Vizi mark-book is a day by day representation (formative assessments) of where the pupils 

are with respect to their class work. The information used to make the summative assessments 
entered in the mark-book of Schoolpod is based on the Vizi data. Vizi Mark Book also has the 
results (called metrics) of the external tests as comparators for ongoing analysis. This enables the 
teacher on a daily basis to see where a pupil may not be achieving their expected progress. 
 
From year 9 we no longer use School Summative Descriptors because our targets are the GCSE 

levels. CAT4 tests are used as a GCSE level baseline in Year 9. Progress in each subject at Y9 and 
KS4 is measured against this baseline. Current levels are assessed. The termly reports to parents 
represent this assessment showing the Baseline Level, the current level and the projected level. 
Attitude and resilience are key factors in progress as is emotional context. This needs to be 
reflected in written reports and form the basis of a positive reporting of the pupil’s progress giving 
pointers as to how they might improve based on Personal Learning and Thinking Skills. 
 

 
Pupils’ own recording of progress  
 
Pupils need to know how well they are doing and their next steps to improve. They need to be able 
to see their progress and be confident that they are making progress. To this end, pupils from Y7 
keep their own record of work for each subject which includes the subject, the date, the focus of 
the piece of work, feedback and whether the work was on target. These targets are personal and 

the teacher needs to communicate how these sit within the age related expectations for their age. 

 
Personal Learning and Thinking Skills 
The school aims to integrate Personal Learning and Thinking Skills (PLTS) into the curriculum. 
PLTS are: 

• team working 

• independent enquiry 

• self-management 

• reflective learning 

• effective participation 
• creative thinking 
 
This is an ongoing area of development within the curriculum. 
 
The Marking of Work and Schoolpod Weekly Parent Reporting 

 
It is the expectation that every pupil shall have their effort and attainment reviewed on a weekly 
basis and that set tasks and homework will be reviewed and marked by the teacher and 

improved by the pupil as appropriate. 
 
Although it is accepted good practice to review work as a class, to peer mark work and in certain 
subjects for the pupils to mark their own work, the teacher is expected each week to engage with 
and acknowledge the individual work the pupil has produced and indicate to the pupil whether they 
are putting in a good enough effort and are on target. We are evaluating a pupil’s knowledge, skills 
and attitude. 

 
At the end of a task the pupil needs to be aware of the teacher’s overall impression of their work 
as measured against the expectation or target for that individual pupil. The teacher’s judgement 
is reported using a summary statement: 
 

• AT (above target) 

• OT (on target) 
• BT (below target) 
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These are reported through the Progress slip on Schoolpod. 

 
Effort is measured by effort levels reported through Schoolpod Effort slip tabs sent out each week 
from KS2.  

 
• Level 1 is if a pupil is fully and actively engaged in a lesson.  
• Level 2 is if a pupil is generally fully engaged but with some lapses.  
• Level 3 indicates to a pupil that they need to improve their attitude and there is a facility 

to say why a level 3 has been indicated and how they might improve. 
 
This is part of the lesson or weekly behaviour report communicated to the parents each week. At 

EYFS and KS1, reports are given verbally and issues are recorded using the Intervention slip on 
Schoolpod.  
 
Marking Code 
 

For consistency across the school the following marking code is to be used whenever and however 

a piece of work is corrected: 
 
• A tick to indicate where the meeting of the objective of the task or question has been 

shown. It is sometimes useful to indicate the objective met with a number matching the 
tick to subject objectives. 

• Underlined spelling mistakes. The teacher is free to choose whether to write the corrected 
word, if not the pupil needs to correct the underlined word. 

• Circled incorrect use of upper or lowercase letters, missing or incorrect punctuation or 
calculation. Again the pupil needs to see the correction or make the correction themselves. 

• “^” below the line to indicate missing words which should either be written in by the 
teacher or left for the pupil to insert as appropriate. 

• “//” to indicate the need to section the work or insert a paragraph. 
• “>” in the margin may be used to highlight where an error is repeated and left as an 

exercise for the pupil to self-correct. 

• A part of the work that does not make sense should be indicated by a wiggly line either in 
the margin to indicate a section or under an ambiguous sentence, clause or phrase. The 
pupil should expect to discuss this and correct it. 

• If a piece of work is plainly wrong then it may be marked with an “x” or a “.” to indicate 
that it needs redoing. A line in the margin also indicates this. 

 

At EYFS and Y1 or where reading is still emerging, teachers use colour codes and symbols to aid 
pupils in understanding what they are to correct. 

 
Interim Reports 
 
In addition to the annual report, pupils also receive at least one interim report. For new pupils, an 
interim report is sent out after 6 weeks. From Y7, every child has an interim report during term 
two. 

 
Interim reports are used to keep parents informed of how their children are doing and to include 
them in any remedial work that needs to be done.  
 
In addition, a tutor or parents may request an additional interim report if they have a specific 
concern. 
 

In these reports, we expect, for each subject, to indicate to parents the type of individual targets 
pupils are working towards and whether they are on target or the pupil needs to give this subject 
attention. 
 
The types of targets are headed: 
• Intervention 

• Supported 
• Core 

• Extension 
• Gifted 
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The targets will be appropriate to what is expected at the pupil’s age as detailed in the National 

Curriculum Standards. 
 
Annual Report 

 
Using their judgement, teachers need to use the evidence gathered from all the above and the 
results of standardised tests to report 
 
• how well a pupil is doing against national norm referenced tests 
• how well a pupil is doing in relation to their potential 
• whether a pupil’s outcomes are being hampered by a learning disability and  

• whether a pupil’s outcomes are being hampered by a poor effort, by poor organisation or 
by emotional problems. 

 
The teacher can evaluate the effectiveness of their teaching and make a plan to remedy any 
deficiencies. Where relevant, this form part of the school’s self-evaluation and communicated to 

subsequent teachers. 
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